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INDEPENDENT AUDITOR’S REPORT 

 
TO THE READERS OF RENWICK SCHOOL’S FINANCIAL STATEMENTS 

FOR THE YEAR ENDED 31 DECEMBER 2024 
 
 
The Auditor-General is the auditor of Renwick School (the School). The Auditor-General has 
appointed me, Amy Goodman, using the staff and resources of BDO Christchurch Audit Limited, to 
carry out the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 3 to 20, that comprise the 
statement of financial position as at 31 December 2024, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information. 
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2024; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 30 May 2025. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing 
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our 
responsibilities under those standards are further described in the Responsibilities of the auditor 
section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a 
basis for our opinion. 
 
Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 



 

 BDO CHRISTCHURCH AUDIT LIMITED 
 

   
 

 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, 
unless there is an intention to close or merge the School, or there is no realistic alternative but to 
do so. 
 
The Board’s responsibilities arise from section 134 of the Education and Training Act 2020. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out 
in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design 
audit procedures that are appropriate in the circumstances, but not for the purpose of 
expressing an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 

 

• We conclude on the appropriateness of the use of the going concern basis of accounting by 
the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 
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• We assess the risk of material misstatement arising from the school payroll system, which 

may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the Members 
of the Board listing, Statement of Variance, Report on how the school has given effect to Te Tiriti o 
Waitangi, Renwick School Good Employer Statement, and the Kiwisport Report, but does not 
include the financial statements, and our auditor’s report thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
(including International Independence Standards) (New Zealand) (PES 1) issued by the New Zealand 
Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with, or interests in, the School. 
 

 
 
Amy Goodman 
BDO Christchurch Audit Limited 
On behalf of the Auditor-General 
Christchurch, New Zealand 



Statement of Variance - Mathematics - 2024 
 

 

 

 

School Name: Renwick School & Te Pā Wananga School number: 2978 

 

Strategic Aim: All learners make expected progress in Reading, Writing and Mathematics 

 

 

Annual Aim: Equity - All learners make expected progress and all priority learners make accelerated progress in mathematics. 

 

 

Target: A group of 32 from the year levels 3 to 8 will make accelerated progress with the aim of achieving the curriculum level at or 
above outlined in the New Zealand Curriculum by December 2024.​
 The group consists of: 7 Y3, 8 Y4, 7 Y5, 4 Y6, 4 Y7 and 2 Y8.  

 

 

Baseline data: Analysis Comment: 



 
 

 End 2022 Mid 2023 End 2023 Mid 2024 End 2024 

Percentage Within 

or above 
68% 72% 64% 64% 57% 

 
Historical Position and Analysis:by Ethnic Group: 



 
Ethnic Attainment - Within or Above  
 

 End 2022 Mid 2023 End 2023 Mid 2024 End 2024 

Asian 100% 88% 100% 100% 100% 

NZ European 71% 87% 64% 69.72% 56.31% 

Pacifica 59% 75% 60% 42.86% 50% 

Maori 59% 69% 60% 67.27% 64.34% 

MELAA 62.5% 74% 80% 72.73% 63.64% 

 
Historical Position and Analysis:by Gender Groups: 



 

 End 2022 Mid 2023 End 2023 Mid 2024 End 2024 

Percentage Within 

or above 
70% 65% 64% 74.45% 60.58% 

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
Movement by Curriculum Sub-Levels: 
 



 
 
 



 
 
 

●​ This data shows where they are in relation to the expectation for the end of their year level. Some students have moved 
sublevels even though they have not attained their End of Year level.  

●​ Most notably and slightly concerning is the trend that the percentage of students across the board who are within or 
above decreased from mid 2024 to end of 2024, this trend also occurred in 2023. Pacifica students were the only group 
who increased from 42.86% to 50%. 

●​ Māori student attainment increased from the end of 2023 to the end of 2024 by 4.34% (60% - 60.34%).  
●​ Female attainment increased by over 10% from the end of 2023 to the middle of 2024, then dropped below what it was at 

the end of 2023. 
●​ Male attainment stayed consistent from the end of 2023 to mid 2024, then dropped below that of the end of 2023.  
●​ Ranging from the end of 2022 to the end of 2024, our maths attainment data shows a concerning rate of decline.  
●​ For our priority students, 5% have no change. 92% of these students moved 1 or more sub levels which is an increase of 

7.6% compared to 2023.  



●​ Across the School, 68% have moved 1 or more sub levels from the start of the year with 33% having no change in sub level 
movement. 

 

 

Actions: 
What did we do? 

Outcome: 
What happened? 

Reason for variance: 
Why did it happen? 

Evaluation: 
Where to next? 

●​ The curriculum refresh has 
come at a great time for us. 
Whole staff collaboration and 
teamwork will be essential over 
the coming years to 
successfully implement the 
new curriculum and raise our 
progress.  

●​ Planning templates for the new 
curriculum have been 
investigated and shared with 
staff.  

●​ Maths whizz program was 
implemented from Term 2 
onwards which students 
thoroughly enjoyed and 
progress on the program was 
evident. This however did not 
reflect well in our achievement 
data.  

●​ Careful monitoring of Priority 
Students, record their progress 
regularly, discuss progress in 
whanau meetings. 

●​ Students and teachers need to 
know where students are at. 
What are their next steps and 
how are they going to get 
there? 

●​ This data shows where they 
are in relation to the 
expectation for the end of 
their year level. Some 
students have moved 
sublevels even though they 
have not attained their End of 
Year level.  

●​ Most notably and slightly 
concerning is the trend that 
the percentage of students 
across the board who are 
within or above decreased 
from mid 2024 to end of 2024, 
this trend also occurred in 
2023. Pacifica students were 
the only group who increased 
from 42.86% to 50%. 

●​ Maori attainment increased 
from the end of 2023 to the 
end of 2024 by 4.34% (60% - 
60.34%).  

●​ Female attainment increased 
by over 10% from the end of 
2023 to the middle of 2024, 
then dropped below what it 
was at the end of 2023. 

●​ Male attainment stayed 
consistent from the end of 

●​ There has been a feeling of 
frustration with inconsistency 
of different systems and mixed 
messages over the last few 
years. Teachers have lost 
confidence in teaching maths 
which has reflected in our 
student achievement data. 
The rollout of the new 
curriculum can be used as a 
‘restart’ for all staff and has 
the potential to be really 
beneficial for us if we do it 
together and do it well. 
Teachers must feel supported 
by one another to gain 
confidence in the teaching of 
maths again.  

●​ Use of explicit teaching over 
the coming years with the 
curriculum refresh.  

●​ Implement the Refreshed 
Curriculum Phases and adjust 
the Goals on Hero accordingly.  

●​ Purchase/order new 
curriculum resources to 
accommodate a diverse 
learning programme to cater 
for all students.  

●​ Decide on the maths resource 
or resources that will be the 
best fit for our school.  

●​ Gifted students to be 
extended when possible.  

●​ Deep learning in Kaitiaki to 
engage students in maths 
thinking as they choose 
learning areas/projects that 
are meaningful and interesting 
for them.  

●​ Continue to identify in each 
whanau group the group of 
priority learners (the students 
who went down a level or 
made no progress).  Discuss 
how we could accelerate their 
learning and monitor these 



●​ Teachers know their students 
as learners and as people. 

●​ Gifted students to be extended 
when possible.  

●​ Sharing ideas and resources at 
Whanau meetings 

●​ Ian Stevens was contacted to 
give advice and feedback on 
the new curriculum resources.  

●​ Purchase/order new curriculum 
resources to accommodate a 
diverse learning programme to 
cater for all students.  

●​ Assessment timeline created. 
●​ Staff went to numerous Easttle 

PLD sessions outlining 
frequency of assessment and 
how to create tests that cater 
for students varying levels.  

2023 to mid 2024, then 
dropped below that of the 
end of 2023.  

●​ Ranging from the end of 2022 
to the end of 2024, our maths 
attainment data shows a 
concerning rate of decline.  

●​ For our priority students, 5% 
have no change. 92% of these 
students moved 1 or more sub 
levels which is an increase of 
7.6% compared to 2023.  

●​ Across the School, 68% have 
moved 1 or more sub levels 
from the start of the year with 
33% having no change in sub 
level movement.  

students regularly through 
observations, reflections, and 
goals. 

●​ Device and implement a 
school wide programme with 
identified progressions to 
align with the revised math 
curriculum. 

●​ Having a unified assessment 
programme would also help to 
ensure the data and levels are 
consistent across the school. 
Students get used to the 
consistency and format of 
assessment so they know 
what to expect and are well 
prepared, especially with 
easttle. Teachers could run 
class sessions on how we can 
be good test sitters, reading 
questions in their entirety, 
coming back to them if 
needed etc.  

●​ As a staff develop a more 
robust, balanced and 
equitable assessment 
programme in mathematics. 

●​ Revise Renwick School’s 
effective teacher pedagogy in 
mathematics 

●​ Support staff to identify ways 
of flexible and balanced 
groupings of students to meet 
their learning needs.  

●​ Ensure there is time for 
children to practise 
knowledge gained, apply using 



a variety of strategies and 
engage in rich tasks. 

●​ Align the mathematical 
learning of our Inquiry 
learning to our math planning 
to ensure the knowledge is 
taught so the students can 
apply to a new learning 
context. 

●​ Staff to use moderation across 
the school to ensure clear and 
consistent assessment 

●​ Co-construct a new whole 
school maths toolkit in line 
with the new curriculum and 
resources.  

●​ Keep Maths and Literacy alive 
in Staff Hui with updates.  

●​ Give staff confidence in the 
teaching of Maths again.  

 

 

 



Statement of Variance - Reading - 2024 

 
 

School Name: Renwick School & Te Pā Wananga School number: 2978 

 

Strategic Aim: All learners make expected progress in Reading, Writing and Mathematics 

 

 

Annual Aim: Equity - All learners make expected progress and all priority learners make accelerated progress in reading. 

 

 

Target: A group of 32 from the year levels 3 to 8 will make accelerated progress with the aim of achieving the curriculum level at or 
above outlined in the New Zealand Curriculum by December 2024.​
 The group consists of: 7 Y3, 8 Y4, 7 Y5, 4 Y6, 4 Y7 and 2 Y8.  

 

 

Baseline data: Analysis Comment: 

 



 
 
Fig. 1 & 2 show the total number of students and their reported achievements from mid-2023 to end 2024. 

 

 
FIG. 3 & 4 show the percentage of students and their reported achievements from min-2023 to end 2024. 
 
Assessment data gathered from Insights on HERO, collected on 20.11.24 
 
Assessment data gathered using Probe, e-Assttle, Grapheme/Phoneme knowledge, Heart Word knowledge, Running Records and 
O.T.J.s. 6yr Nets, Teacher Observations 
 



Nb. The total of students reported as at 20.11.24 for end of Year 2024 was 460 and thus not the whole school roll. (Omitted were 
our Y0) 
The total number reported for the end of Year 2023 was 459. 
 
Analysis of shift over last two years: 
 
Analysis of shift from end of 2023 to end of 2024  
Reading- All Students: when reported against Piritahi Levels 
67% of all students were within or above curriculum expectations at the end of 2023. 
33% of all students were working towards curriculum expectations at the end of 2023. 
61% of all students were within or above curriculum expectations at the end of 2024. 
39% of all students were working towards curriculum expectations at the end of 2024 
 
Percentages of the whole school data show a decrease in proportion of students working within or above curriculum expectations 
in reading 2023-2024; and an increase in the number of children who are working towards and towards with support, Fig. 3 & 4. 
This may be a reflection of the data collection process and the fluctuating numbers on roll and the change of cohort. 

 
Nb. The total of students reported as at 20.11.24 when this data was collected was 54. 
The total number reported for the end of Year 2023 was 42 and a different group of target children. 

 
Fig. 5 & 6 show our target student group. It shows an increase in the percentage of students working ‘towards with support’ from 
2023 to 2024. When looking at the raw data these students are over 50% of our whole school numbers working at this level and 
demonstrates how this area of need is captured in the target group.  
As these students are our focus group, it demonstrates that the compilation of this group is robust. 
 



 
 
Fig. 7 shows the attainments of a group of students made up of the whole school minus the target children. This clearly 
demonstrates the difference in attainments. 
We see an attainment of 67.7% working within and beyond in 2024 compared to 11.1% working within and beyond in 2024 of our 
target group, Fig. 6. 
 
 
We need to compare the rates of progress of target students to non-target students, to see whether they are making equal, slower 
or faster progress. Many of our target children have had a high level of support as detailed below - with an aim of accelerating 
learning or at least maintaining equal progress - is this reflected in progress shown below? 
 



 
Assessment data gathered from Insights on HERO, collected on 26.11.24 
 
Fig. 8, 9 & 10 show the differing rates of progress of groups of students. Fig. 8 shows 79.7% of all students made a progress step of 1 
or more in 2024. To break this down and compare: the target group of students shows that 69.8% made a progress step of 1 or 
more in 2024 and our non-target group shows that 80.7% made progress of 1 step or more. This shows that overall our target group 
made less progress than our non-target students. 

 

 

Actions: 
What did we do? 

Outcome: 
What happened? 

Reason for variance: 
Why did it happen? 

Evaluation: 
Where to next? 



●​ We have continued to 
emphasize the importance of 
positive relationships between 
students and teachers 

●​ Structured Literacy has been 
implemented in Y3/4 as well as 
continued in Y0-3. 

●​ Structured Literacy groups 
working on ‘The Code’ in Y5/6 
are being planned and 
delivered. 

●​ Regular Instructional Reading 
lessons in senior classes using 
guided, shared, reciprocal, 
Literacy Circle approaches. 

●​ Daily reading quality books to 
students by teachers and 
parents. 

●​ Careful monitoring of Priority 
Students on Inclusive Ed 
documents. 

●​ Students know where they are 
at, what their next steps are 
and how they are going to get 
there in most classes. 

●​ Release of Literacy Leader 4x 
afternoon per week. 

●​ Literacy Leader working with 
identified individuals and 
groups in Y2-4. 

●​ Expectations that teachers 
carry out explicit teaching of 
comprehension and processing 
skills in all classes  

●​ Sharing ideas and resources at 
Whanau meetings 

●​ Due to the high amounts of 
factors with a large amount of 
variance, it is impossible to draw 
any certain conclusions about 
trends over only two years of 
data. In order to draw any 
reasonable conclusions, I think 
that a minimum of five years 
worth of data should be analysed. 

●​ Against the Piritahi levels our 
Reading achievement is lower 
than 2023.  

●​ However, the percentage of 
children making progress of 1 or 
more curriculum levels is 79.7%, 
which is higher than 2022 (66%). 

●​ In Y0 - Y2 the scale for measuring 
this progress is against a scale 
developed by the teachers who 
are teaching using a Structured 
Literacy approach. It raises the 
questions of "How does this fit 
with the Piritahi scale” and how 
does that impact on the data? 
Broadly speaking, the students 
who appear to have made many 
more steps of progress have 
actually remained within a 
curriculum level or sub-level and 
this is usually level 1, because we 
have broken this level down into 
much smaller steps for our 
reporting and recording. Have we 
got the scale right or can we 
show progress in a different way? 

 

●​  Staff are building confidence 

with teaching Structured 

Literacy and The Code.  With 

the speed of the introduction 

and the changing 

requirements from the MOE it 

has been challenging for some 

staff to relearn, plan, 

implement as well as navigate 

other aspects of the school 

day. 

●​ The school has monitored 

staff’s strengths and the 

implementation of new 

learning as well as 

programmes of learning. 

●​ Principal spent time in every 

class observing the teaching of 

structured literacy and The 

Code.  There definitely is a 

range of abilities, experience 

and confidence amongst the 

staff team but I’m confident 

that overall this will grow. 

●​ Implement new English 
Curriculum and ensure 
coverage of Reading in daily 
programmes as directed by 
MoE. 

●​ Offer to staff RTLB support  
and suggestions.  

●​ Review school-wide 
handwriting programme, 
expectations etc. 

●​ Assessment - EasTTle.  PLD for 
all staff, led by WSL/ASL from 
recent training they’ve had. 

●​ TOD - staff looking at the 
English document, with focus 
on Know, Understand, Do, 
handwriting requirements, 
beliefs and requirements of 
planning for reading. 

●​ Plan and support ICS learning 
●​ ReadWrite for 2025 out the 

Science of Reading, Structured 
Literacy, Scopes and 
sequences. 

●​ 2025 staff are going to remain 
in their classes in Y0-2 area to 
utilise the full day to teach 
English and Maths and 
learning aligned to this. 

●​ The school is to be grouped in 
Phases in 2025 which will see 
some new class formations. 

●​ Staff will incorporate new 
goals in SMS to report on. 



●​ Good variety of instructional 
readers and on-line resources 
for older readers and 
decodable readers and 
resources in Junior School. 

●​ Re-labelling of literacy shelves 
in the Resource room, 
continued build up of 
decodable resources for 
students working at level 1 and 
2, including MoE books and 
investment in non-fiction ‘Little 
Learner’ decodable books. 

●​ Extra staff support for Dyslexic 
students using Toe by Toe and 
Steps Web 

●​ R.T.Lit support of students and 
teachers - we have had support 
for one child this year which 
ceased mid-year. 

●​ Integration of Literacy with 
other curriculum areas in some 
whanau teams. 

●​ Teachers are expected to carry 
out regular assessing and 
monitoring 

●​ Library is attractive and set out 
in a user-friendly way, 
constantly improving with 
Librarian’s ideas and initiative. 

●​ Monitoring of Reading 
Recovery replacement of Tier 2 
and 3 Literacy provisions. 

●​ PD by Curriculum advisors 
around the new English 
curriculum. 

●​ This data does not take into 
account the Te Pa Wanganga 
(satellite kura)  students being 
taught to read in a mixture of te 
reo and English.  

●​ We have had a myriad of foci as a 
staff to prioritise. There has been 
a whole school staff meeting 
delivered by RTLit Ingrid Hillgrove 
which has made us reconsider 
our teaching approach to 
handwriting and there has been 
Structured Literacy training, 
funded by MoE, at the end of 
term 4 for five teachers from 
Years 0-3. 

●​ Whilst there are children 
identified as needing 
intervention, some of whom are 
ELL., O.R.S., Dyslexic, being taught 
in Te Reo, the school is offering 
programmes involving Structured 
LIteracy groups, Read/Write, Toe 
by Toe and Steps Web. 
Additionally a few children are 
supported by ICS funding and ELL 
funding. 

●​ Read/Write is a new initiative 
introduced by our RTLB team 
earlier in 2024 and has been 
developed into a successful and 
popular tool for our students who 
need support with reading and 
writing when using a device. 

●​ Staff meetings on Science of 
Learning to allow teachers to 



●​ Staff meetings on Science of 
Learning to allow teachers to 
avoid cognitive overload for our 
students. 

avoid cognitive overload for our 
students. 

●​ Staff visited other schools, 
outside of Marlborough to 
discuss interventions, 
programmes and resources. 

●​ Collated data on all interventions 
to ensure they aligned to the 
structure of the curriculum. 

●​ Providing PLD for all staff across 
the school. 

●​ All Y0-3 staff for 2025 have 
structured literacy training. 

 

 

 



Statement of Variance - Writing - 2024 

 

 
 

School Name: Renwick School & Te Pā Wananga School number: 2978 

 

Strategic Aim: All learners make expected progress in Reading, Writing and Mathematics 

 

 

Annual Aim: Equity - All learners make expected progress and all priority learners make accelerated progress in writing. 

 

 

Target: A group of 32 from the year levels 3 to 8 will make accelerated progress with the aim of achieving the curriculum level at or 
above outlined in the New Zealand Curriculum by December 2024.​
 The group consists of: 7 Y3, 8 Y4, 7 Y5, 4 Y6, 4 Y7 and 2 Y8.  

 

 

Baseline data: Analysis Comment: 



 
                            Figure 1                                                                                            Figure 2 

 

Fig. 1 & 2 show the total number of students and their reported achievements from mid-2023 to end 2024. 
 

 
                                         Figure 3                                                                                   Figure 4 

 

FIG. 3 & 4 show the percentage of students and their reported achievements from mid-2023 to end 2024. 
 
Assessment data gathered from Insights on HERO, collected on 20.11.24 
 
Assessment data gathered using Probe, Astle, Grapheme/Phoneme knowledge, Heart Word knowledge, Running Records and O.T.J.s. 6yr Nets, 
Teacher Observations 
 
Nb. The total of students reported as at 20.11.24 for end of Year 2024 was 460 and thus not the whole school roll. 



The total number reported for the end of Year 2023 was 459. 
 

Analysis of shift over last two years: 
 
Analysis of shift from end of 2023 to end of 2024  
Writing- All Students: when reported against Piritahi Levels 
57% of all students were within or above curriculum expectations at the end of 2023. 
43% of all students were working towards curriculum expectations at the end of 2023. 
48% of all students were within or above curriculum expectations at the end of 2024. 
52% of all students were working towards curriculum expectations at the end of 2024 
 

Percentages of the whole school data show a decrease in proportion of students working within or above curriculum 
expectations in writing 2023-2024; and an increase in the number of children who are working towards and towards 
with support, Fig. 3 & 4. 
This may be a reflection of the data collection process and the fluctuating numbers on roll and the change of cohort. 
 

 
                                          Figure 5                                                                                             Figure 6 

 
 
Nb. The total of students reported as at 20.11.24 when this data was collected was 43. 
The total number reported for the end of Year 2023 was 42 and a different group of target children. 

 



Fig. 5 & 6 show our target student group. It shows an decrease in the percentage of students working ‘towards with 
support’ from 2023 to 2024. In terms of numbers of students this is an increase from 1 student who was working within 
or beyond in 2023 to 3 students working within or beyond in 2024. 
 
 

 
                                               Figure 7 

 

Fig. 7 shows the attainments of a group of students made up of the whole school minus the target children. This clearly 
demonstrates the difference in attainments. 
We see an attainment of 43.2% working within and beyond in 2024 compared to 7% working within and beyond in 2024 
of our target group, Fig. 6. 
 
We need to compare the rates of progress of target students to non-target students, to see whether they are making 
equal, slower or faster progress. Many of our target children have had a high level of support as detailed below - with 
an aim of accelerating learning or at least maintaining equal progress - is this reflected in progress shown below? 

 



 
                                               Figure 8                                                                                               Figure 9 

 
                                        Figure 10 
 
Assessment data gathered from Insights on HERO, collected on 26.11.24 
 

Fig. 8, 9 & 10 show the differing rates of progress of groups of students. Fig. 8 shows 76.64% of all students made a 
progress step of 1 or more in 2024. To break this down and compare: the target group of students also shows that 
76.64% made a progress step of 1 or more in 2024. Our non-target group shows that 76.63% made progress of 1 step or 
more. This shows that overall our target group made the same progress as our non-target students. 
 
Analysis Comment: 
 
Due to the high amounts of factors with a large amount of variance, it is impossible to draw any certain conclusions about trends over only two 
years of data. In order to draw any reasonable conclusions, I think that a minimum of five years worth of data should be analysed. 
 
Against the Piritahi levels our Writing achievement is lower than 2023.  



However, the percentage of children making progress of 1 or more curriculum levels is 76.6% 
 
In Tuatahi and Whanake Whanau the scale for measuring this progress is against a scale developed by the teachers who are teaching using a 
Structured Literacy approach. It raises the questions of "How does this fit with the Piritahi scale” and how does that impact on the data? Broadly 
speaking, the students who appear to have made many more steps of progress have actually remained within a curriculum level or sub-level and 
this is usually level 1, because we have broken this level down into much smaller steps for our reporting and recording. Have we got the scale right 
or can we show progress in a different way? 
 
This data does not take into account the Te Pa Wanganga students being taught to read and write in a mixture of te reo and English.  
 
Programmes have once again been impacted by student and staff absences due to illness, and in some cases the inability to provide relievers for 
affected classes, there have been several instances of split classes where regular teaching and learning is not possible 
 
We have had a myriad of foci as a staff to prioritise. There has been a whole school staff meeting delivered by RTLit Ingrid Hillgrove which has 
made us reconsider our teaching approach to handwriting and there has been Structured Literacy training, funded by MoE, at the end of term 4 
for five teachers from Years 0-3. 
 
Whilst there are children identified as needing intervention, some of whom are ELL., O.R.S., Dyslexic, being taught in Te Reo, the school is offering 
programmes involving Structured LIteracy groups, Read/Write, Toe by Toe and Steps Web. Additionally a few children are supported by ICS funding 
and ELL funding. 
 
Read/Write is a new initiative introduced by our RTLB team earlier in 2024 and has been developed into a successful and popular tool for our 
students who need support with reading and writing. 
 

 

Actions: 
What did we do? 

Outcome: 
What happened? 

Reason for variance: 
Why did it happen? 

Evaluation: 
Where to next? 

●​ We have continued to 
emphasize the importance of 
positive relationships between 
students and teachers 

●​ Structured Literacy has been 
implemented in Y3/4 as well as 
continued in Y0-3. 

●​ Structured Literacy groups 
working on ‘The Code’ in Y5/6 

●​ Due to the high amounts of factors 
with a large amount of variance, it is 
impossible to draw any certain 
conclusions about trends over only 
two years of data. In order to draw 
any reasonable conclusions, I think 
that a minimum of five years worth 
of data should be analysed. 

●​ Against the Piritahi levels our Reading 

achievement is lower than 2023.  

●​  Staff are building confidence 

with teaching Structured 

Literacy and The Code.  With 

the speed of the introduction 

and the changing 

requirements from the MOE it 

has been challenging for some 

staff to relearn, plan, 

●​ Implement new English 
Curriculum and ensure 
coverage of Reading in daily 
programmes as directed by 
MoE. 

●​ Offer to staff RTLB support  
and suggestions.  



are being planned and 
delivered. 

●​ Regular Instructional Reading 
lessons in senior classes using 
guided, shared, reciprocal, 
Literacy Circle approaches. 

●​ Daily reading quality books to 
students by teachers and 
parents. 

●​ Careful monitoring of Priority 
Students on Inclusive Ed 
documents. 

●​ Students know where they are 
at, what their next steps are 
and how they are going to get 
there in most classes. 

●​ Release of Literacy Leader 4x 
afternoon per week. 

●​ Literacy Leader working with 
identified individuals and 
groups in Y2-4. 

●​ Expectations that teachers 
carry out explicit teaching of 
comprehension and processing 
skills in all classes  

●​ Sharing ideas and resources at 
Whanau meetings 

●​ Good variety of instructional 
readers and on-line resources 
for older readers and 
decodable readers and 
resources in Junior School. 

●​ Re-labelling of literacy shelves 
in the Resource room, 
continued build up of 
decodable resources for 
students working at level 1 and 

●​ However, the percentage of 
children making progress of 1 or 
more curriculum levels is 79.7%, 
which is higher than 2022 (66%). 

●​ In Y0 - Y2 the scale for measuring 
this progress is against a scale 
developed by the teachers who 
are teaching using a Structured 
Literacy approach. It raises the 
questions of "How does this fit 
with the Piritahi scale” and how 
does that impact on the data? 
Broadly speaking, the students 
who appear to have made many 
more steps of progress have 
actually remained within a 
curriculum level or sub-level and 
this is usually level 1, because we 
have broken this level down into 
much smaller steps for our 
reporting and recording. Have we 
got the scale right or can we 
show progress in a different way? 

●​ This data does not take into 
account the Te Pa Wanganga 
(satellite kura)  students being 
taught to read in a mixture of te 
reo and English.  

●​ We have had a myriad of foci as a 
staff to prioritise. There has been 
a whole school staff meeting 
delivered by RTLit Ingrid Hillgrove 
which has made us reconsider 
our teaching approach to 
handwriting and there has been 
Structured Literacy training, 
funded by MoE, at the end of 

implement as well as navigate 

other aspects of the school 

day. 

●​ The school has monitored 

staff’s strengths and the 

implementation of new 

learning as well as 

programmes of learning. 

●​ Principal spent time in every 

class observing the teaching of 

structured literacy and The 

Code.  There definitely is a 

range of abilities, experience 

and confidence amongst the 

staff team but I’m confident 

that overall this will grow. 

●​ Review school-wide 
handwriting programme, 
expectations etc. 

●​ Assessment - EasTTle.  PLD for 
all staff, led by WSL/ASL from 
recent training they’ve had. 

●​ TOD - staff looking at the 
English document, with focus 
on Know, Understand, Do, 
handwriting requirements, 
beliefs and requirements of 
planning for reading. 

●​ Plan and support ICS learning 
●​ ReadWrite for 2025 out the 

Science of Reading, Structured 
Literacy, Scopes and 
sequences. 

●​ 2025 staff are going to remain 
in their classes in Y0-2 area to 
utilise the full day to teach 
English and Maths and 
learning aligned to this. 

●​ The school is to be grouped in 
Phases in 2025 which will see 
some new class formations. 

●​ Staff will incorporate new 
goals in SMS to report on. 



2, including MoE books and 
investment in non-fiction ‘Little 
Learner’ decodable books. 

●​ Extra staff support for Dyslexic 
students using Toe by Toe and 
Steps Web 

●​ R.T.Lit support of students and 
teachers - we have had support 
for one child this year which 
ceased mid-year. 

●​ Integration of Literacy with 
other curriculum areas in some 
whanau teams. 

●​ Teachers are expected to carry 
out regular assessing and 
monitoring 

●​ Library is attractive and set out 
in a user-friendly way, 
constantly improving with 
Librarian’s ideas and initiative. 

●​ Monitoring of Reading 
Recovery replacement of Tier 2 
and 3 Literacy provisions. 

●​ PD by Curriculum advisors 
around the new English 
curriculum. 

●​ Staff meetings on Science of 
Learning to allow teachers to 
avoid cognitive overload for our 
students. 

term 4 for five teachers from 
Years 0-3. 

●​ Whilst there are children 
identified as needing 
intervention, some of whom are 
ELL, O.R.S., Dyslexic, being taught 
in Te Reo, the school is offering 
programmes involving Structured 
LIteracy groups, Read/Write, Toe 
by Toe and Steps Web. 
Additionally a few children are 
supported by ICS funding and ELL 
funding. 

●​ Read/Write is a new initiative 
supported by RTLB team earlier in 
2024 and has been developed 
into a successful and popular tool 
for our students who need 
support with reading and writing 
when using a device. 

●​ Staff meetings on Science of 
Learning to allow teachers to 
avoid cognitive overload for our 
students. 

●​ Staff visited other schools, 
outside of Marlborough to 
discuss interventions, 
programmes and resources. 

●​ Collated data on all interventions 
to ensure they aligned to the 
structure of the curriculum. 

●​ Providing PLD for all staff across 
the school. 

●​ All Y0-3 staff for 2025 have 
structured literacy training. 

 

 





 

Renwick School Good Employer Statement 2024 

 

 

Compliance with Education and Training Act 2020 requirements to be a good 
employer for the year ending 31 December 2024. 

The following questions address key aspects of compliance with a good 
employer policy:   

Reporting on the principles of being a Good Employer 

How have you met your 
obligations to provide good 
and safe working 
conditions? 

Included policy and practice: 

Teacher registration, property inspections, visitor 
monitoring, sharing public health information, 
hazard identification register, emergency 
procedures, ICT staff user agreement, staff 
leave/illness 

What is in your equal 
employment opportunities 
programme?  

How have you been fulfilling 
this programme? 

Our EEO policy ensures that all employees and 
applicants for employment are treated according 
to their skills, qualifications, abilities and aptitudes 
without bias or discrimination. 

We have a programme to identify processes that 
contribute to employment inequality. 

Our EEO programme may include: 

●​ developing a policy statement and 
establishing objectives 

●​ appointing an EEO representative 
●​ consulting with staff to hear any concerns 
●​ creating an employee database (with 

informed consent for  any EEO data 
collected) 

●​ encouraging staff to participate in training 
and career development 

●​ programme monitoring through staff 
meetings and board reports 

●​ reviewing employment and personnel 
policies and processes. 

Renwick School aims to raise awareness of 
discrimination and bias through our EEO 
programme. We support staff to discuss the 
development and implementation of the 



programme, and raise any concerns with the 
principal or board. 

How do you practise 
impartial selection of 
suitably qualified persons for 
appointment? 

  

Policy is followed by the personnel committee when 
an appointment is made. 

We appoint appropriately trained and qualified staff 
to all teaching and non-teaching positions and strive 
to find the best person for each position.  We uphold 
our commitment to Te Tiriti o Waitangi through our 
vision and strategic plan to reflect Tikanga Māori. 

How are you recognising, 

−​ The aims and 
aspirations of Maori,  

−​ The employment 
requirements of 
Maori, and  

−​ Greater involvement 
of Maori in the 
Education service? 

Collecting progress and achievement data. 

Strategic aims are set to provide opportunity for 
Māori staff development and policy is followed 
during the employment process that welcomes 
applications from Māori working in education. 

How have you enhanced 
the abilities of individual 
employees? 

Individual and collective professional learning 

Mentoring of individuals 

Provide in-school leadership roles 

Support and encourage staff to apply for Kahui Ako 
roles 

Professional development for individuals with 
specific needs. 

How are you recognising 
the employment 
requirements of women? 

Responsive management to meet their needs.  Free 
period products available in the workplace.  Provide 
support through agencies outside of the school e.g. 
counselling. 

How are you recognising 
the employment 
requirements of persons with 
disabilities? 

We comply with an accessibility audit.  Flexible 
working arrangements have been discussed and 
offered. 

 Good employer policies should include provisions for an Equal Employment 
Opportunities (EEO) programme/policy . The Ministry of Education monitors these 
policies: 

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  Yes   



Has this policy or programme been made available to staff?  Yes   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

   No 

Has your EEO programme/policy appointed someone to 
coordinate compliance with its requirements? 

 Yes   

Does your EEO programme/policy provide for regular reporting 
on compliance with the policy and/or achievements under the 
policy? 

 Yes   

Does your EEO programme/policy set priorities and objectives?  Yes   

  

Signed: 

Principal/Tumuaki: _______________________________________ Date: _______________ 

 

 

Board Presiding member: _________________________________ Date: _______________ 



 
 
 
 

RENWICK SCHOOL 
KIWISPORT 

2024 
 

In 2024 the school received Kiwisport funding of $7,539.48 within MOE Operational 

Grant funding.  

 

This was spent on various physical activities for all students of the school including: 

 

●​ Swimming skills sessions (fees and transport) 

●​ Swimming sports (fees and transport) 

●​ Mountain biking tournament (fees) 

●​ Athletics day (fees and transport) 

●​ Volleyball tournament 

 

 

 

 
 

 




